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What Do Teachers Do to Support
English Language Learning?

         •	 Give students materials and instructions that they can understand.1

         •	 Use the social context of classrooms to promote language learning.2

         •	 Provide students with continual opportunities to speak, write, and read English. 2

         •	 Teach the vocabulary students will need for school success.3

         •	 Provide students many experiences reading, writing, and speaking with academic 
	 vocabu	lary and sentence structures. 2

         •	 Design learning experiences that 

	         o	 challenge students’ thinking; 

	         o	 ask students to work with others, defending and  explaining their ideas using 
		  targeted vocabulary; 

	         o	 reflect the real world beyond the classroom and connect to their everyday life, 
		  drawing the students’ background or “funds of knowledge” into their learning;

                     o	 require academic work that will allow informal assessment of students’ progress in 
		  learning language; and

	         o	 allow the teacher to listen to  the students’ language and adjust instructional 
		  conversation to move their language forward. 4

Students are learning English well when they produce increasingly more complex written and 
spoken English that others can understand. 5
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