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EXECUTIVE SUMMARY  

The Department of Communication Disorders consists of ten full-time faculty; eight 

Professorial track and two Professional Track.  Two faculty currently serve full-time in 

university administrative positions outside the department and are supplemented by temporary 

faculty.  The Department Chair reports to the Dean of the David O.  McKay School of Education 

(see file: OrganChart2007). Faculty morale is high. 

The primary target of our strategic plan is to review and enhance our undergraduate 

program focusing on mentoring and exposure to observation of clinical services through a 

variety of applied or practical experiences. Our strategic plan for the graduate program focuses 

on the American Speech-Language-Hearing Association (ASHA) transitional standards (i.e., 

2008 standards revisions).  We plan to review our use of technology in our courses and have 

each faculty member work either with the Center for Teaching and Learning or the Faculty 

Development Center. 

Our teaching, at both the undergraduate and graduate level, is good with average course 

and instructor ratings above 6.  Our scholarship is strong; however, there were a couple of years 

where the quantitative ratings were lower than what we would consider desirable.  Nevertheless, 

faculty members continue to pursue cohesive and substantial ongoing research.   

Our greatest challenges are in the growing number of undergraduate students we serve as 

well as the increased numbers of very qualified students applying for admission to our graduate 

program.  Given current resources we are expanding the size of some of our undergraduate 

courses as well as opening additional sections.  Although we are adequately handling the 

increase in undergraduate education we are concerned with the increasing student-to- faculty 

ratio at the undergraduate level.  The graduate admissions situation is being addressed by the 

faculty, who are currently reviewing admissions procedures.  In spite of increasing academic 

competition amongst the graduate applicants, it is our desire to admit students from a variety of 

backgrounds. 

  

REVIEW OF THE UNIT  

This document contains information and documentation from the Department of 

Communication Disorders relating to activity from 2002 through 2006.  We have identified and 

focused on targeted areas for change (i.e., goals and objectives) over the next ten years.  It should 

be understood by the reader that such areas are not necessarily areas of deficiencies, but areas 

that the faculty have identified as targeted for change.  Furthermore, as with any strategic plan, 

we reserve the right to modify the plan based on ongoing analysis of current academic, 

professional, and societal needs and changes. 

Unit Strategic Plan 

Historical and Contemporary Aspects of the Academic Unit 

The Department Communication Disorders (ComD; hereafter referred to as the 

Department or ComD) became an independent department in the David O. McKay School of 

Education (MSE) in March 1997.  Prior to that event, the Department was a division in the 

Department of Educational Psychology.  This change was mostly in response to a 
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recommendation that came from the 1996 Self-Study Report and the Graduate Council Report 

dated January 28, 1997 (see files: GradCouncilRept1996 and SelfStudyRept1997).   

 

Initially, the Department was named Audiology and Speech-Language Pathology 

(ASLP).  However, due to changes in the profession, a department name change was approved in 

January 2006 to Communication Disorders.  The Master of Science program in Audiology was 

suspended in Fall 2001 in response to changes in national trends (to be discussed later in this 

document) and as outlined in our 2000 Self-Assessment document (see file: 

ComDAssmtRep2000 and ComdAssmtRev2000). 

 

The result of suspending admission to the Audiology graduate program has permitted the 

Department to transfer one FTE from Audiology to Speech-Language Pathology thus allowing 

us to increase our graduate student enrollment by six students in Speech-Language Pathology.  

One of the by-products of this action is that we have better addressed needs at both the state and 

national levels by increasing the number of graduate students in Speech-Language Pathology, an 

area of great shortage.  We currently have a stable faculty with an approximate undergraduate 

enrollment of 289 as of Fall 2007 and a graduate enrollment of approximately 57 for Fall 2007.  

Both our undergraduate and graduate enrollments have shown an increase since our previous 

assessment in 2000.  Also, in Fall 2006 we completed renovations on our clinic and research 

laboratories which have resulted in more efficient clinical teaching and space utilization. 

Alignment of Unit Mission and Objectives with MSE and BYU
1
 

The mission of the Communication Disorders Department is to advance knowledge and 

learning in science and clinical practice through research, teaching, and clinical service.  Table 1 

summarizes the alignment of the Department mission and goals with those of MSE and BYU. 

We strive to accomplish our mission through the integration of teaching, research and 

service.  For example our courses are taught, except in rare exception, by professors who are 

actively involved in research in some or all areas of the course content.  Likewise, our students 

are gaining experiences in clinical services (direct client contact for our graduate students, and 

observation for our undergraduate students).  One of our major targeted areas for enhancement is 

to broaden and strengthen our undergraduate experiences.  Teaching, both graduate and 

undergraduate, have consistently good ratings; however, from an analysis of our measures we 

have noted a strong need to provide greater exposure to observation of clinical services through a 

variety of applied or practical experiences for our undergraduate program. 

Faculty scholarship has been somewhat flat and we are addressing this issue.  In spite of 

this situation, we have been able to show strong scholarship in terms of the quality of research 

and the professional platforms our faculty represent. 

The greatest challenge facing our program is the growing undergraduate program as well 

as an extremely competitive and limited graduate program.  We have spent the past few years 

addressing our graduate program needs and physical facilities.  As noted above, we are 

beginning to address our undergraduate program needs.  As a point of clarification, recent 

changes in our professional accreditation demands, which are intense at the graduate level, have 

necessitated significant course content and delivery modifications over the past few years. 

The faculty of the Department of Communication Disorders is a unified and cohesive 

faculty.  We are concerned and involved with our students, each other, and those we serve, 

                                                 
1
 Brigham Young University 
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including the University.  Department administration is transparent and open with a strong 

philosophy of joint administration.  This has led to a learning environment that is encouraging to 

both faculty and students within our program.    

Elements of the Strategic Plan 

The elements of our strategic plan are divided into three areas:  Teaching, Research, and 

Service.  Each of these areas constitutes what has been termed Academic Duty.
2
 Within the 

context of our discipline these are interrelated and all three components are a necessary part of 

our academic and clinical training. 

Teaching 

Since our previous review in 2000 the department has completed major revisions in its 

Web-based course, ComD 133:  Introduction to Speech-Language Pathology and Audiology.  

This was based on student feedback within the course evaluation as well as changing 

characteristics within the profession such as new approaches to identification and intervention of 

communication disorders.  This is, of course, one of our challenges in the next decade:  To 

provide a broader undergraduate preparatory education without increasing credit requirements. 

The ongoing development and distribution of our Virtual Audiometer software suite has 

permitted us to teach clinical assessment of hearing in an enhanced learning environment.  The 

software is now used in many other major universities both nationally and worldwide (e.g., 

University of Washington, University of Utah, Jordan University).  The software suite is being 

expanded and a second teaching module is expected to be ready for beta testing in Winter 2008.  

Continued development and expansion is planned through the next five to seven years with the 

addition of three to five modules. 

We have completed remodeling projects in our clinic facilities and in our conference 

room.  The clinic facilities now provide us with significantly improved teaching capabilities.  

Such capabilities permit the recording of clinical sessions and then post hoc review with the 

student and the instructor.  The remodeling incorporates the most recent advances in video 

monitoring and teaching.  During the next three to five years we will be working with the Center 

for Teaching and Learning to develop advanced software to enhance the teaching use of this 

technology as well as develop abilities to utilize this technology in distance learning.  These 

facilities have become a ñshow placeò for visiting faculty from other programs across the country 

and beyond (e.g., University of New Mexico, University of North Carolina at Greensboro, 

Damascus University, Jordan University). 

Although the majority of faculty have incorporated electronic media and learning into 

their course structure and presentations, there is need for consistent and considerable 

improvement in this area.  Therefore, as part of our strategic plan, each faculty member will be 

encouraged to select one course and work with the Faculty  Center for an in depth analysis and 

revision during the next three to five years, and a second course within the following five to ten 

years. 

Since our last review in 2000 we have restructured courses based on student feedback and 

changes in professional standards.  Our success in accomplishing this activity is exemplified by 

receiving a re-accreditation review valid for the next seven years without exceptions or 

conditions (see file: CAAReaccLtr2006).  

                                                 
2
 Kennedy, D. (1997) Academic Duty.  Boston:  President and Fellows of Harvard College. 



ComD 2007 Unit Assessment 8 

2/1/2008  

Changes in course content include the addition of a neuroscience foundation course, 

ComD 601, Neurofoundations of Language, Speech, and Hearing.  This course was added due to 

student suggestions and faculty review of course needs for a better foundation in the 

neuroscience of communication disorders prior to taking advanced courses.  This was part of 

series of revisions that led to separating formerly ComD 633, Dysphagia and Head Trauma into 

ComD 633, Dysphagia Management and ComD 634, Head Trauma Management.  This change 

has led to our students being better prepared in these areas of clinical knowledge.  The need for 

better preparation in this area was driven from student suggestions, recommendations from our 

externship site placement supervisors, review of scores on the national examination (PRAXIS), 

and exit interviews of our graduate students.  Exit interviews of our graduate students have 

clearly shown that since this change the students feel adequately prepared in these areas.  These 

changes were further enhanced by coordination of specific curriculum within both our teaching 

and clinical faculty.  Furthermore, the subcategory on the national examination (PRAXIS) which 

is required of all of our graduate students prior to graduating shows overall improved scores in 

that subcategory.  Changes in our graduate program over the next five to ten years will be 

focused on the changing demands of our profession as reflected in new standards that begin to 

transition in 2008 (see file: ASHAstds2008).   

During the last period we collapsed our undergraduate major from two programs:  

Audiology and Speech Pathology into a single undergraduate major in Communication 

Disorders.  This change was due to the program changes when we discontinued our M.S. in 

Audiology.  Likewise we moved our ñdisorderò courses to graduate level courses.  The 

movement of these courses reflects a faculty review of our program needs and demands of our 

profession for a broader undergraduate education with more in depth graduate education.  A 

faculty and student review of our undergraduate curriculum has resulted in the need for us to 

concentrate on changes to our curriculum; especially, in the area of service learning.  The 

assessment led to several identified needs:  1) the undergraduate students have a strong desire for 

more clinical exposure to the profession as indicated by undergraduate student representatives to 

our faculty meetings, the Senior Survey (see file: SeniorSurvey2006), and information obtained 

from the National Survey of Student Engagement (see file: NationalSurvey2006); 2) professional 

requirements have changed and the faculty has determined that it is to the undergraduate 

studentôs benefit to have formal clinical observation opportunities prior to entering a graduate 

program.
3
  The remodeling and video monitoring make this activity currently feasible; whereas, 

prior to the remodeling it was not possible to provide this type of activity to our undergraduate 

students due to the large numbers in the undergraduate major; and 3) the significant impact that 

service learning has had on our undergraduate students.  For example, we provide hearing 

screening for the Utah Special Olympics.  Undergraduate, as well as graduate, students are 

trained and utilized.  The responses from both our undergraduate and graduate students have 

been overwhelming since we started this program (a faculty member is the Utah Clinical 

Director for Healthy Hearing for the Utah Special Olympics and also works with the national and 

international program).  This is also true of our participation in the Senior Olympics where our 

students, under faculty supervision, provide hearing screening and counseling.   

The faculty will begin a review of its undergraduate program beginning Fall 2007.    The 

purpose of this is to look at some additional and innovative ways of providing exposure to 

observation of clinical services through a variety of applied or practical experiences.   

                                                 
3
 National standards require that graduate students must have a minimum of 25 hours of observation which 

may be obtained at the undergraduate level. 
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Research 

Each faculty member pursues their own area of research within the profession.  As can be 

observed from individual faculty memberôs curriculum vitae there is considerable collaboration 

within our own faculty, within faculty from other programs in the MSE, across campus, and from 

other national and international universities and institutes. Undergraduate students are involved 

in faculty research through both informal and formal processes.  Graduate students are involved 

in faculty research through their thesis activity as well as many serving as graduate research 

assistants.  External reviewers, including our most recent professional review (see files: 

CAAapplication2006; CAAReview2006; CAAResponse2006; CAAReaccLtr2006) and outside 

readers of theses for individual faculty advancement have commented on the high quality of 

theses and research being done by or faculty.  Faculty from other domestic and foreign 

universities frequently visit or have prolonged their stays to work with some of our faculty, both 

academic and clinical.  Several of our faculty have been recognized both within the university 

and by professional organizations for their contribution to research within the field.  Since our 

review in 2000 we have had some increase in external funding; however, this has not been to the 

extent the faculty is capable of capturing.  During Spring 2008 the department will sponsor a 

ñgrantsmanshipò program for all faculty to encourage a greater participation in applying for 

external funding.   

The number of students participating in publications and presentations with faculty have 

increased dramatically since the last review in 2000.  However, we would like to see some 

focused increase in undergraduate participation in publications or national presentations, as 

appropriate.     

Service 

The areas of service includes those to the department, the university, the profession and 

to the community.  Our faculty are broadly active in all areas as represented in individual 

curriculum vitae.  Faculty serve on department, MSE, and university committees including the 

Graduate Council, Chair of the MSE Rank and Status committee, MSE IRB committee, MSE 

Research committee, Associate Dean of the MSE, and Dean of Graduate Studies.  Four of our 

faculty have been recognized by our professional organization, and three by the university.  

Likewise, our faculty have been recognized by our state society, provide in-service for the public 

schools, and sit on a Utah State Office of Education committee.  Several of the faculty provide 

editorial services to professional peer reviewed journals including editorships, hold office in 

national and international organizations, and do volunteer service in the profession for state and 

national organizations including a national committee to write guidelines on social 

communication intervention, a national advisory board for Harcourt Publishing and a Utah State 

Office of Education committee to write guidelines for Speech-Language Pathology services in 

the Utah public schools.  Some of our faculty work with foreign programs.  Research from our 

department has provided various countries with standardized test material in their native 

languages.  Our goal is to maintain this momentum and perhaps look at developing some local 

programs within our Native American Indian population.    

Faculty Development 

Faculty development has included professional continuing education as provided by our 

professional organizations and attendance at professionally sponsored seminars and workshops.  

In addition, the department and MSE have periodically sponsored visiting faculty.  For example, 

recently, the MSE sponsored a visiting professor from the University of New Mexico who gave a 
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series of seminars and short courses to both faculty and students mostly dealing with 

multicultural service and delivery issues.  The Professorial faculty publish in peer reviewed 

professional journals.  One of the values of such activity is the critique of their work and 

feedback from recognized peers in the profession.  Several faculty have taken advantage of BYU 

sponsored development; including those activities offered by the Center for Teaching and 

Learning.   

One of the greatest challenges is the ability of our faculty to take sabbaticals.  During this 

last review period none of our eligible faculty have taken this opportunity.  There are several 

challenges in this area.  We are a small department with a large undergraduate and moderate 

graduate enrollment.  Consequently, our teaching resources are limited.  When this is coupled 

with two faculty members (20% of our faculty) having full-time assignments outside the 

department, this leaves little room for those faculty members or others to take extended leave.  

Likewise, the lack of financial support from the university administration to provide funding for 

temporary replacements places a burden on the department.  Never-the-less it is possible, even 

under these conditions, for one faculty member per year to take advantage of a sabbatical.  

During the next decade it is our intent to 1) initiate a regularly scheduled series of advanced 

seminars from nationally recognized scholars in our disciplines; and 2) as a faculty, develop a 

plan for individuals to begin taking much needed sabbaticals.  However, the consequence of 

increasing our use of part-time faculty weakens the quality of our program.  The department has 

severe reservations about having 20% of our faculty away from the department and re-directing 

already limited, but generally sufficient, resources.   

Program Development 

Program development is considered from a larger departmental perspective as opposed to 

individual faculty activities, as discussed in the sections on Teaching, Research, Service, and 

Faculty Development.  The department is a member of the Council on Academic Programs in 

Communication Disorders (CAPCD) which is a national organization consisting of academic 

programs throughout the United States.  This body sets and recommends policy and direction in 

the field of communication disorders.  Likewise, our program is accredited by the Council on 

Academic Accreditation (CAA) of the American Speech-Language-Hearing Association 

(ASHA) which provides guidelines for academic and clinical training of students.  Since our last 

unit review we have updated our program to comply with the current 2005 standards (revised 

from the 1995 standards).  The complete report is available for review in the accompanying CD 

(CAAAplication2006).  In summary, we have revised our program to be centered on outcome 

measures in both the academic and clinical training, revised our student tracking and evaluation 

system, and added areas to our curriculum, within existing courses, to satisfy the changing and 

current needs of professional standards.  Evidence of successful completion of these activities is 

the unconditional re-accreditation of our program for the next seven years (CAAReaccLtr2006).   

ASHA recently issued guidelines for further revisions beginning 2008.  This document is 

available on the CD (see file: ASHAStds2008) and is part of our program development during 

the next unit review cycle.  Understand that as part of this process, we will review our entire 

curriculum offering, sequencing, requirements, and outcomes. 

Because of the large number of qualified applicants for the limited number of graduate 

positions available we are in the process of reviewing our graduate admissions procedures.  This 

will continue over the next year, with annual review occurring on an ongoing basis.  Currently, 

we have added a personal interview to the graduate admissions process.  These revisions were 




