CPSE 746: Consultation and the Theory and Practice of Counseling Supervision

Winter 2014   Wednesday 9:00 – 11:50 a.m. 343 MCKB

Instructor:  P. Scott Richards, PhD
Office Hours: 11:00 – 11:50 p.m. Mon 





340M MCKB
scott_richards@byu.edu

    




(801) 422-4868 (w)   (801) 836-8631 (c)

Course Description
This course provides an overview of current theories and approaches to counseling supervision.  Emphasis will be on helping students enhance and develop their own supervisory philosophy and skills.  Students will gain applied experience by providing supervision to 1st year students in the counseling psychology program.

Students will become knowledgeable about supervisory relationships, theories and approaches to supervision, current research, ethical and legal considerations, multicultural and feminist perspectives, and administrative tasks.  You will gain skills in promoting client welfare and the professional development of a counselor in training.  You will refine writing, presentation, and discussion skills.  You will improve in your ability to give and receive constructive feedback.  
In addition, consultation has become a major approach for providing counseling and psychology services to clients.  Consultation emphasizes an increase in problem-solving expertise within a triadic relationship (e.g., consultant-consultee-child).  Consultation is recognized as an indirect service delivery approach whereby services are delivered by a consultant (the counseling psychologist) to a consultee (other mental health professional, teacher, parent, administrator, organization) who, in turn, provides services to a client in the school or community setting.  The indirect approach to service delivery generally is regarded as a “best practice” because it allows the counseling psychologist to impact many more children than could be served through a direct approach.  Consultation involves a collaborative relationship in which the consultant is viewed as a facilitator.  The emphasis is placed on the collaborative problem-solving process, which occurs during a series of interviews and related assessment activities.  Throughout this process, the consultant’s role is to elicit a description of the problem, assist in analyzing the problem, devise a plan for intervention, and monitor the program once implemented.  Consultation is an important competency, which directly impacts change at individual and organizational levels.

Text
Bernard, J.M., & Goodyear, R.K. (2008).  Fundamentals of Clinical Supervision (Fourth Edition).  Boston: Pearson.
Supplemental readings as assigned and listed in the syllabus.

Web Resources
Division 17 Supervision and Training Special Interest Group Website and Listserv:  www.lehigh.edu/~nil3/stsig
American Counseling Association (www.counseling.org) Association for Counselor Education and Supervision:  www.siu.edu/~epse1/aces/
http://www.div17.org/     



http://www.apa.org/divisions/div36/
http://www.apa.org/divisions/div44/guidelines.htm 
http://www.apa.org/divisions/div45/
Division 14, the Society of Consulting Psychology 
http://www.apa.org/divisions/div13/
Learning Activities and Requirements

Provide Supervision:  To develop your supervision and consultation skills, it is important that you have the opportunity to provide supervision to counselors in training.  You will be assigned to supervise one or two 1st year counseling psychology students and will provide one hour of individual supervision to your supervisee(s).  You will review and sign your supervisee’s case notes. You should negotiate the times of these supervisory meetings with your supervisees.  You are required to video or audiotape your supervision sessions so your instructor can view segments of them and provide feedback.  You are also required to keep a Supervision Log that will include brief case notes about each supervision session (see below).  The doctoral practicum instructor may request that you update him on the work of your supervisee(s).  You will be required to complete a formal evaluation of your supervisee(s) at the end of the semester.  Your supervisee(s) will also complete a formal evaluation of you.  These will be discussed with each other, co-signed, and turned into the instructor at the end of the semester.  (30%)  
Supervision Case Management:  For ethical and competent supervisory practice and to improve your supervision skills, it is essential that you obtain regular supervision of your supervision.  You are required to meet weekly (the second hour of class) in a "supervision of supervision" group. It is expected that you will review your supervision tapes and come to these sessions prepared to consult about your supervisory work including playing taped segments of your supervision sessions for your instructor and colleagues to view. In addition, you will present the supervision instructor with a taped supervision session for review and meet with him for an individual supervision of supervision session at least twice during the semester during the last hour of class. At the beginning of each individual supervision of supervision session, you will give the instructor a copy of your supervision notes (both times) as well as a cued-up video tape (one time) for his review.  (20%)
Supervision Case Presentations:  Two times during the semester you will make a formal presentation (30 minutes) with a 1-2 page write- up on one of your supervision cases and will include video- or audiotaped segments of your work (see sample in Appendix A).  Presentations will be given during the supervision of supervision group.  The focus will be on issues, accomplishments or concerns related to your ongoing supervision.  (5% each)
Discussion Leader:  Each student will be assigned to lead two class discussions based on the readings.  You are expected to prepare a 30 minute lecture, activity, or other format of your choosing to generate discussion and learning among the class.  (5% each)
Supervision Log:  You are required to keep a log of your supervision practice that includes the following items.  Please be sensitive to keeping your supervision notes in a safe location.  (100 points)
1. An initial self-reflective entry discussing your anticipation of your work as a supervisor.  Include your thoughts and feelings related to becoming a supervisor and identify at least 3 goals for yourself in your work.  2 – 3 pages, due January 23rd.  (2.5 %)
2. An end-of-the-semester self-reflective entry that considers your experience supervising this term.  Address how you met or did not meet the goals you set for yourself, and indicate whether your goals changed over the semester.  Also include goals for yourself in future supervision experiences.  2 – 3 pages, due Apr 19. (2.5 %)
3. Brief notes for each contact with your supervisees (including phone contact) and a brief summary of each supervision session.  Ongoing, due Apr 19. (2.5 %)
4. End-of-the-semester evaluations:  A copy of the evaluation you complete on your supervisees and a copy of the evaluation they complete for you, due Apr 19. (2.5 %)
“Term Paper” Presentation on the Topic of Supervision/Consultation: The presentation will be made on Wednesday April 10th during our last class period. The presentation should last 10 - 15 minutes and you should briefly share what you learned from your search of the professional literature about an interesting issue concerning supervision/consultation.  The presentation should go beyond what can be found in the textbook and supplemental readings about the topic.  Please prepare a summary handout and/or power points about the presentation that you can share with your classmates and the instructor.  An initial outline describing your topic and plan for the presentation is due February 27th. (10% for your research and presentation). 

Preparation for class, regular attendance, and participation in class discussion and supervision case management are essential not only for your own benefit but to promote a positive learning environment for the whole class.  It is expected that you will attend all class and supervision sessions; avoid arriving late or leaving class early.  Since valid reasons exist for missing class on occasion, please notify the instructor in advance, if possible, of any absence. Please complete all readings by the due date listed in the syllabus so that you can benefit and participate fully in class discussions.  At the end of the semester, I will ask you to submit a reading log that documents when you completed each of the readings.  (10%)
Assignments and Grading Criteria:

Effective Supervision



= 30%
Effective Supervision Case Management
       
= 20%
Supervision Case Presentations (5% each)
= 10%

95 – 100%
A

Discussion Leader (5% each)


= 10%

90 – 94.9%
A-

Supervision Log 



= 10%

85 – 8.99%
B+

“Term Paper” Pres. about Super./Cons.

= 10%

80 – 84.9%
B

Participation, Attendance, and Readings

= 10%

75 – 79.9% 
B-

Total





= 100%

70 – 74.9%
C+


Course Outline

Date

Topic







Assignment
Jan 8

No class

 

Jan 15

Defining Clinical Supervision;




B & G: 1





Positive and Negative Supervisory Experiences

B & G: 303-315


Discussion Leader:   Professor Richards 



Thomas, 2007; Nelson et al, 
2006; Nelson & Friedlander, 2001; Worthen & McNeill, 1996
Jan 22

Organizing Supervision




B & G: 8



Discussion Leader: 





Falendar & Shafranske



Individual Supervision:





Log #1 Due
Jan 29

Ethical and Legal Considerations



B & G: 3


Discussion Leader:  





B & G: 340-346


Case Presentation:  





Barnett et al, 2007


Individual Supervision:



Feb 5

Evaluation/






B & G: 2, 4
Supervision Models





Lehrman-Waterman &
Discussion Leader:   

 




Case Presentation:      





Individual Supervision:   
Feb 12

Consultation Theory & Interventions



Cooper et al, 2007


Discussion Leader: 
     




Newton et al., 2008
Case Presentation:  
     




Weigel, 1998a, 1998b
Individual Supervision: 

 



Weigel, 1999
Feb 19

Supervisory Relationship—Individual, developmental 
B & G: 5


and multicultural issues




Burkard et al, 2006; 
Discussion Leader:  





Constantine & Sue, 2007


Case Presentation:       



Individual Supervision: 
Feb 26

Supervisory Relationship—Supervisor Triad and Dyad
B & G: 6
Discussion Leader:   







     

Case Presentation:        





Individual Supervision: 



Mar 5

Supervisory Relationship—Supervisee & Supervisor

B & G: 7

Discussion Leader:  

       



Gottlieb et al, 2007
 
Case Presentation:        




Individual Supervision: 

Mar 12

Supervision Interventions—Individual Supervision

B & G: 9


Discussion Leader:   ​​​​​​​​​​​​​​​​​​​​​​​​​​



Case Presentation:        





Individual Supervision: 
Mar 29

Supervision Interventions—Group Supervision

B &G: 10
Discussion Leader:    




Case Presentation:    ​ ​​​​​​​​​​​​​​​​​​





Individual Supervision: 



Mar 26

Live Supervision





B & G: 11




Discussion Leader:       




Case Presentation:        




Individual Supervision:


Apr 2

Supervision Research





B & G: 12
Discussion Leader: 


Case Presentation: 


Individual Supervision:
Apr 9

“Term Paper” Presentations from everyone
Apr 19

Supervision Logs Due
BYU Honor Code

In keeping with the principles of the BYU Honor Code, students are expected to be honest in all of their academic work. Academic honesty means, most fundamentally, that any work you present as your own must in fact be your own work and not that of another. Violations of this principle may result in a failing grade in the course and additional disciplinary action by the university. Students are also expected to adhere to the Dress and Grooming Standards. Adherence demonstrates respect for yourself and others and ensures an effective learning and working environment. It is the university's expectation, and my own expectation in class, that each student will abide by all Honor Code standards. Please call the Honor Code Office at 422-2847 if you have questions about those standards.

Preventing Sexual Discrimination and Harassment

Title IX of the Education Amendments of 1972 prohibits sex discrimination against any participant in an educational program or activity that receives federal funds. The act is intended to eliminate sex discrimination in education. Title IX covers discrimination in programs, admissions, activities, and student-to-student sexual harassment. BYU's policy against sexual harassment extends not only to employees of the university, but to students as well. If you encounter unlawful sexual harassment or gender-based discrimination, please talk to your professor; contact the Equal Employment Office at 422-5895 or 367-5689 (24-hours); or contact the Honor Code Office at 422-2847.

Students with Disabilities

Brigham Young University is committed to providing a working and learning atmosphere that reasonably accommodates qualified persons with disabilities. If you have any disability which may impair your ability to complete this course successfully, please contact the Services for Students with Disabilities Office (422-2767). Reasonable academic accommodations are reviewed for all students who have qualified, documented disabilities. Services are coordinated with the student and instructor by the SSD Office. If you need assistance or if you feel you have been unlawfully discriminated against on the basis of disability, you may seek resolution through established grievance policy and procedures by contacting the Equal Employment Office at 422-5895, D-285 ASB.

Academic Honesty Policy

The first injunction of the BYU Honor Code is the call to be honest. Students come to the university not only to improve their minds, gain knowledge, and develop skills that will assist them in their life's work, but also to build character. President David O. McKay taught that 'character is the highest aim of education' (The Aims of a BYU Education, p. 6). It is the purpose of the BYU Academic Honesty Policy to assist in fulfilling that aim. BYU students should seek to be totally honest in their dealings with others. They should complete their own work and be evaluated based upon that work. They should avoid academic dishonesty and misconduct in all its forms, including but not limited to plagiarism, fabrication or falsification, cheating, and other academic misconduct.

Plagiarism Policy

Writing submitted for credit at BYU must consist of the student's own ideas presented in sentences and paragraphs of his or her own construction. The work of other writers or speakers may be included when appropriate (as in a research paper or book review), but such material must support the student's own work (not substitute for it) and must be clearly identified by appropriate introduction and punctuation and by footnoting or other standard referencing.

Laptop Computer/Electronics Use Policy

Full and effective participation in discussions and experiential activities is essential for learning and success in this course and I have found that laptop computers and other electronic devices (e.g., cell phones) can (but need not) detract from the quality of class participation and interaction.  I consider it respectful to give your classmates and instructor your full and undivided attention when they are presenting or sharing their ideas during class, and once again, laptop computers and other electronic devices can get it the way of this.  Anyone who uses their computer or handheld device for activities not related to the purposes of the class (e.g., web browsing about topics unrelated to the focus of the class, doing homework for another class, checking email or Facebook, and so forth) and/or who play with their computer or handheld device when the instructor or their classmates are presenting will lose 5% off their total score for each infraction.

Confidential Case Presentation

Supervisee:  
Jan Student, practicum student

Supervisor:
P. Scott Richards, PhD, Professor

A. Supervisee Background:  Jan is a White Caucasian LDS woman in her early thirties.  She grew up in Minnesota, attended the University of Minnesota for her undergraduate degree (in psychology) and came to Utah to pursue a masters’ degree in counseling.  She is in her first year (second semester) of her program and reports that she enjoys her classes and practicum experiences, but finds it difficult sometimes to balance the various demands of classes, clinical work, and personal time.

B. History of Supervisory Relationship: We have had 5 supervision sessions that have focused mainly on getting to know each other, finding out our respective expectations about supervision, and focusing on client material.  Jan reported that her positive experiences in supervision occurred when the supervisor was empathic and respectful of the client.  In addition, she found it helpful when she was stuck with a client to have her supervisor offer some avenues to further explore with the client.  Jan identified that her strengths in counseling include rapport building with clients and assigning appropriate homework assignments.  Growing edges include being more invested than clients in the change process and outcome, developing more intervention/strategies to deepen emotions with clients, and difficulty setting boundaries around session times.

At our fourth supervision session, Jan presented with two client concerns: (1) telephoning a client at home—the client, Pete, had told her that he didn’t want to be contacted at home.  Jan reported that she was very worried about telephoning him, but for scheduling purposes, she had to call him.  We brainstormed alternate ways for her to contact him (via email), and how she might follow-up with the client at the next session; (2) “winding” down sessions in a timely manner—Jan feels that she has made progress but one particular client continued talking about issues in the hallway and stairway.  For this client concern, we discussed how she can end the session and keep the work within the session room.  Jan came up with the idea of mentioning to the client that the stairway echoes a lot and that this wouldn’t be confidential.

To work on Jan’s second goal, we have explored and brainstormed ways to help her client access emotions—I suggested that Jan incorporate some Gestalt techniques, e.g., increased awareness, feeling word list, which she seemed to find helpful.  We also discussed immediacy interventions and utilizing the therapeutic relationship as an indicator of how her client behaves/reacts in other relationships.  Jan seemed interested in trying this immediacy approach.  

C. Areas of Strength in Supervision: I believe that Jan and I have started to develop a “strong enough” supervisory working alliance.  She appears to be willing to share her ideas, thoughts, and feelings with me.  In addition, she asks for my feedback or opinion on decisions that she has made with clients or directions that she is working on with clients.  Another strength is that we have been able to process our supervisory relationship and the manner of feedback—Jan reported that she enjoys the current approach.  I also value that Jan seems open to trying out new techniques and learning about different theoretical orientations, e.g., Gestalt and existential.
D. Growing Edges in Supervision: One area of concern for me is that Jan may not perceive our supervision time to be as valuable or as important as other clinical matters.  For example, at the beginning of our 2nd supervision session (scheduled to begin at 12:00 pm), she popped her head into my office to say that she was almost finished writing up her casenotes.  Fifteen minutes later she came back to my office to ask if I would look over her notes to make sure she had done it properly.  We came back to my office at 12:20 pm to start the supervision session.  I addressed the issue when it seemed appropriate during the session, but I am not sure that I communicated or she perceived how disturbed I was at her lateness.
E. Questions:  

(1) How can I provide constructive feedback in a way that is supportive?

(2) How can I balance collaboration in supervision with the inherent evaluative nature of supervision?

(3) What about the parallel process of my being unable to start supervision sessions in a timely manner (akin to Jan’s difficulty in managing session time).
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