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ABSTRACT

This study explored the results of aligning functional behavioral assessment (FBA)
information with a Positive Behavior Support plan (PBS plan). The independent
variable was an intervention package made up of three major components including:
assessment and planning (FBA), training (teacher, student, and peer), and an
individualized student intervention (PBS plan). The PBS plan included a combination
of self-monitoring, peer-teacher mediated support, and positive reinforcement
including praise and a token economy and took place in a general education
classroom. A same-age peer from the students’ classroom was used as a change agent
to mediate the PBS plan designed for the Hispanic third grade student, identified with
internalizing behavior and at-risk for social and academic failure. Intervention effects
were evaluated with a single-subject ABAB design and examined in relationship to a
response class of socially appropriate classroom behavior and academic work
completion. The at-risk student showed immediate, marked improvement in
appropriate classroom behavior and in completion of his academic work. Treatment
gains maintained as reinforcement was thinned. Social validity was measured by
social comparison with a normative sample of same-aged students and subjectively by
the teacher, student and peer who participated.

[PARTICIPANTS/SETTING]

Table 6. Demographic Information for subject, pesr partner, and compariion students

Subiser o g rasens e s o

= Behavior Specialist
» General Education Teacher

( SETTING

Urban Elementary School Jose’s Classroom
Approximately 573 Students 24 Students (9 female, 15 male)
53% Caucasian 52% Caucasian
40% Hispanic 48% Hispanic
7% Other ethnic group Teacher
Title 1 School B.S. degree
67% qualified for free or 5 years experience
reduced lunch
60-70% mobility rate

[ DATA COLLECTION |

= How?
10 second whole interval recording
Daily sessions

= Who?
Former teacher, graduate student, 2 undergraduates

= Inter-observer Agreement
25 % of all observations compared for agreement by second observer.

Subject Agreement Comparison Group Agreement
Mean = 90% G
Range = 84% to 98% Range- 80% t0 91%

RESULTS ]

Socially Appropriate Behavior

Baseline

Percent of Socaly Appropriate Behavior

tematic Changes in
Reinforcement Schedule)

‘Work Completion

Average # of Centers/Day

SOCIAL VALIDITY

Social Comparison:
Accomplished through direct observation data collected on a normative sample of peers

Subjective Evaluation:

Subject
Found PBS plan to be highly acceptable and enjoyable

Peer Partner
Participation was enjoyable and felt a sense of accomplishment at having helped his partner do better in class,
would participate again without a reward

Teacher
Found FBA process and PBS plan acceptable and worthwhile
Felt PBS strategies had a strong impact on her student including academic work, self-confidence, and peer
relationships
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 DEPENDENT VARIABLE |

Socially Appropriate Classroom Behavior (Response Class)
Attending
Working
Getting the Teacher’s Attention Appropriately
Reading Aloud
Answering Questions
Following Teacher Instructions
Other (i.c., following classroom rules)

 INDEPENDENT VARIABLE |

Comprehensive “package” of PBS strategies aligned with PBA results

EXPERIMENTAL DESIGN |

Experimental Conditions
Bascline ~ PBS  Bascline ~ PBS  PBS  PBS  PBS  PBS

(RS 1) (RSI) (RS2) (RS3) (RS4) (RSS5)

Note (RS) represents the schedule of for each condition and the systematic thinning
of the schedule

DISCUSSION

Strengths:
« Alignment of FBA with PBS treatment package

. ionship between dependent variable and i variable to increase
socially appropriate classroom behavior
While not a focus of the study, work completion increased though not directly reinforced
Behavior change was dramatic and maintained over time

Social comparison and subjective evaluation of social validity

Implications for Future Research:
» Independent variable was a “package” approach - component analysis needed

= Results indicate peers are effective in mediating change in general education settings -
worthy

of further exploration
» Additional research might investigate systematic implementation of use of peers throughout

the entire school day
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